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Abstract

In the current educational context, the need for teachers to learn to unlearn is presented as a crucial
problem. The objective of this study is to analyze how Lesson Study allows education professionals
to adapt to constant changes in the pedagogical field and renew their practices to offer quality and
relevant teaching to 21st century students. To address this problem, a methodology based on a
documentary review was implemented to seek critical reflection on teaching practices, openness to
new ideas and approaches, and the willingness to question and modify deep-rooted beliefs about
teaching. The main results obtained revealed an increase in the motivation and commitment of
teachers, as well as significant improvements in the quality of pedagogical practices. The students, in
turn, showed greater interest in learning and better academic performance. In conclusion, the process
of unlearning and learning new ways of teaching was fundamental for the updating and continuous
improvement of teaching work, highlighting the importance of flexibility, adaptability and willingness
to change in the educational field.

Keywords: Lesson Study, teacher professional development, collaboration, educational improvement,
critical reflection

Resumen

En el contexto educativo actual, la necesidad de que los docentes aprendan a desaprender se
presenta como una problematica crucial. El objetivo de este estudio es analizar como la Lesson
Study permite a los profesionales de la educacion adaptarse a los cambios constantes en el ambito
pedagogico y renovar sus practicas para ofrecer una ensefianza de calidad y pertinente a los
estudiantes del siglo XXI. Para abordar esta problematica, se implement6 una metodologia basada
revision documental para buscar la reflexion critica de las practicas docentes, la apertura a nuevas
ideas y enfoques, y la disposicion a cuestionar y modificar creencias arraigadas sobre la ensefianza.
Los principales resultados obtenidos revelaron un aumento en la motivacion y el compromiso

de los docentes, asi como mejoras significativas en la calidad de las practicas pedagdgicas.

Los estudiantes, a su vez, mostraron un mayor interés en el aprendizaje y un mejor desempefio
académico. En conclusidn, el proceso de desaprender y aprender nuevas formas de ensefianza
resulté fundamental para la actualizacion y mejora continua de la labor docente, destacando la
importancia de la flexibilidad, la adaptabilidad y la disposicién al cambio en el ambito educativo.

Palabras clave: Lesson Study, desarrollo profesional docente, colaboracion, mejora educativa,
reflexion critica
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Introduction

Nowadays, learning is not only about acquiring new knowledge but also about questioning and
reorganizing existing knowledge—a process that may involve unlearning to make way for new
ideas. For teachers, the ability to unlearn and relearn is essential, especially when faced with the
need to modify long-established educational practices in changing contexts. Two key concepts in
this process of teacher updating and transformation are Lesson Study and learning to unlearn.

Lesson Study, originating from Japan, is a collaborative methodology in which teachers plan,
observe, and reflect on lessons together, offering a space for critical analysis of their pedagogical
practices (Pefia & Pérez Gomez, 2019). This approach fosters peer learning and provides a
structure that invites educators to revisit—and often abandon—outdated methodologies. In this
sense, Lesson Study serves as a facilitator of unlearning, since by working collaboratively, teachers
are prompted to reassess what they know and how they apply it in the classroom.

On the other hand, learning to unlearn becomes a crucial skill for teachers aiming to improve their
educational practices. Unlearning involves letting go of habits or approaches that are no longer
effective in order to adopt new methods that better meet current educational needs (Garzén, 2021).
Lesson Study plays a fundamental role in this process, as it provides a framework for reflection and
continuous feedback, allowing teachers to identify which of their practices need to be updated or
even completely abandoned.

Several authors related to education and teacher training highlight the importance of this
educational strategy and the concept of unlearning to enhance teaching. Gémez and Gémez (2021)
state that the process of learning to unlearn requires deep questioning of entrenched beliefs

and practices in education. This approach demands that teachers reflect critically on their own
pedagogical experiences and be open to detaching from traditional approaches that no longer
meet current demands. They also emphasize the importance of adaptability in the face of constant
changes in the educational environment, allowing educators to evolve and adopt more relevant and
innovative methodologies that foster meaningful and dynamic learning.

Likewise, Sumba et al. (2022) emphasize in their study that the expression learning to unlearn
emerges as a crucial skill for educators who aspire to become true agents of change within the
educational system. This process involves continuously rethinking their educational approach in
order to improve classroom procedures and respond to the challenges of contemporary education,
driving transformations that meet new demands in teaching and learning. Thus, this continuous
process of reflection and renewal allows teachers to stay current and provide quality education to
their students. Therefore, teachers must be prepared to unlearn what is no longer relevant and learn
new teaching methods that address today’s student needs.

In this context, it is important to understand that the changes that lead teachers to continuous
learning are the result of external societal factors such as technological advances, the construction
of new realities, and interculturality brought about by migration and globalization. As a result,
today’s students and their needs are shaped by new factors, which in turn has caused traditional
teaching methods to lose the impact they once had 10 or 15 years ago. Therefore, it is essential to
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seek alternatives such as methodologies, strategies, or techniques that contextualize knowledge,
enabling students to achieve meaningful learning.

In response, Mujica (2020) points out that the rapid evolution of society and technology imposes
constant challenges on teachers, who must adapt and renew their pedagogical practices to
respond to students’ changing needs. In this context, it is essential for educators to remain up to
date and engaged in ongoing professional development to ensure quality education that prepares
students to face the challenges of the 21st century. Collaboration among teachers and the use of
technological tools are key factors in promoting meaningful and relevant learning in the classroom.

Similarly, Jimpikit Unkuch et al. (2024) emphasize that the integration of innovative methodologies,
along with the development of skills such as critical thinking and problem-solving, is fundamental
to preparing students for an increasingly demanding and competitive future. Therefore, it is crucial
that teachers maintain an open attitude toward experimentation and creativity in their teaching
practice, thereby fostering the holistic development of their students.

However, many education professionals face challenges in unlearning deeply rooted traditional
methodologies and adopting more innovative and effective approaches, due to resistance to
change and a lack of ongoing training in new pedagogical strategies. Cérica (2020) and Casa

et al. (2022) indicate in their studies that resistance to change hinders teaching quality and the
achievement of optimal learning outcomes. For this reason, Lopez-Larios et al. (2023) argue that
it is essential for teachers to receive continuous training and support to update their skills and
knowledge, and to foster an open mindset toward educational innovation.

Padilla and Alcocer (2023) suggest that educators must receive support and training to adapt to the
demands of an ever-evolving educational environment, as ongoing updates in new methodologies
will enable them to improve the quality of teaching and student learning. This aligns with

Veldsquez and Atehortta (2024), who state that the lack of pedagogical updates can create a gap
between students’ learning expectations and the strategies used by teachers, negatively affecting
motivation and academic performance. This underscores the importance of keeping teachers up

to date with teaching methodologies and tools. Likewise, continuous professional development
enables teachers to adapt to the changing needs of students and foster a more effective learning
environment. In this way, innovation is encouraged and quality education is ensured.

Da Silva et al. (2022) point out that resistance to change can contribute to a disconnect between
theory and practice in the classroom, thus limiting professional development and teaching
effectiveness. Therefore, it is essential for teachers to stay up to date with new methodologies and
educational approaches in order to adapt to the ever-evolving needs of students. This promotes a
dynamic and enriching learning environment that fosters student academic success. Moreover, a
willingness to change and grow as an educator can significantly improve teaching quality and have
a positive impact on the learning process, thus fostering a more effective and enriching learning
environment for everyone involved in education.

Collaboration among colleagues and the creation of learning communities can be key to
encouraging the adoption of innovative teaching practices. Sumba and Mejia (2021) state that
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educational institutions should promote a culture of collaboration and teamwork among teachers
to encourage the exchange of experiences and best practices. By creating an environment where
educators can share their knowledge and learnings, the professional development of each team
member is enhanced. Teamwork enables teachers to address educational challenges from
multiple perspectives, facilitating the creation of innovative and effective solutions. In addition,
the regular exchange of experiences and successful strategies helps standardize high-quality
teaching practices across the institution. Ultimately, this collaborative culture strengthens the
sense of community and mutual support among teachers, creating a more cohesive and dynamic
educational environment that benefits both educators and students.

Pérez (2022) argues that the barriers preventing the effective implementation of new pedagogical
and technological methodologies in the classroom can be overcome by promoting collaboration
and teamwork among teachers, which will significantly contribute to improving overall educational
quality. He also emphasizes the importance of educational institutions fostering a culture of
change and continuous improvement, providing the resources and opportunities necessary for
educators to adapt to pedagogical and technological innovations.

According to Llinds and Guerra (2022), the only way to overcome the barriers that prevent the
implementation of more effective pedagogical practices that align with current educational
demands is for educational institutions to promote a culture of change and continuous
improvement. This would drive innovation in the educational field and ensure that teachers are
prepared to adapt to new demands and challenges in today’s world.

For this reason, Elliott (2015) states that ongoing teacher training, continuous professional
development, and openness to innovation are key to overcoming resistance to change and
improving educational quality. Teachers must be willing to update their pedagogical practices

to ensure meaningful and relevant learning for students, which requires a constant attitude of
reflection and a readiness to adapt to society’s changing needs. Moreover, it is essential for
teachers to stay up to date with new technologies and educational methodologies to provide quality
education in a rapidly evolving world.

Given the growing need to adapt to an ever-changing educational environment, it becomes
imperative to explore training strategies that facilitate unlearning and promote the continuous
professional development of teachers. These strategies should focus on the development of
soft skills, the integration of innovative educational technologies, and active participation in
collaborative learning communities—elements that are crucial for ensuring effective teacher
training.

This study aims to establish a connection between Lesson Study and the concept of learning to
unlearn as it clearly manifests in teacher education. By participating in collaborative Lesson Study
sessions, educators recognize the need to replace outdated pedagogical methods with more
effective approaches. In this sense, unlearning involves actively transforming previous knowledge
to improve teaching.
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Thus, Lesson Study becomes a valuable tool for professional development and educational
innovation, providing a framework for improving teaching through evidence-based practices and
peer dialogue. This methodology allows teachers to identify areas for improvement and collaborate
on implementing positive changes in the classroom, fostering a culture of continuous learning
within institutions. In this way, the educational community is strengthened, and professional growth
is enhanced, based on the concept of learning to unlearn—a key paradigm for the evolution of
teacher training that promotes the abandonment of obsolete pedagogical concepts and practices.
Unlearning, therefore, involves not only recognizing the limitations of traditional methods but also
opening up to new perspectives and innovations.

In this regard, Souza et al. (2021) indicate that unlearning has gained relevance as a strategy
that promotes critical reflection and the transformation of prior knowledge, thereby facilitating
meaningful learning.

Thus, a collaborative methodology is proposed to improve teaching and learning, positioning
unlearning as a fundamental process for teachers’ professional development through Lesson
Study. The present study’s main objective is to examine the role of Lesson Study as a training
strategy to improve teaching practice, analyzing the benefits, challenges, and necessary conditions
for its effective implementation in various educational contexts, including that of the educational
unit in the city of Quevedo.

Hence, there is a need to explore training strategies that facilitate the process of unlearning and
promote the ongoing professional development of teachers. These strategies must focus on the
development of soft skills, the use of innovative educational technologies, and participation in
collaborative learning communities to ensure continuous and effective teacher education.

The relationship between Lesson Study and learning to unlearn becomes evident when teachers,
through these collaborative sessions, recognize that certain pedagogical methods need to be
replaced by more effective ones. In this sense, unlearning is not simply about forgetting, but about
actively transforming what one knows to improve teaching. Gémez and Gémez (2021) argue that
this process is essential for teachers to adjust to contemporary demands, while Calvo Salvador

et al. (2021) emphasize how the collaborative learning involved in Lesson Study facilitates this
change.

Lesson Study is thus positioned as an effective tool for teacher professional development and
educational innovation, as it provides a framework for improving teaching based on evidence and
peer dialogue. It can significantly contribute to educational quality. Its focus on reflection and
collaboration allows teachers to identify areas for improvement and work together to implement
positive changes in the classroom. Furthermore, it promotes the creation of a culture of continuous
learning in educational institutions, encouraging the exchange of ideas and experiences among
education professionals. In doing so, the educational community is strengthened and teachers’
professional growth is enhanced.

On the other hand, learning to unlearn should be considered a fundamental concept in the teacher
training process, as it is an integral part of continuous teacher education and should not be
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confined to initial training based solely on theoretical learning from universities or teacher training
colleges. Calvo Salvador et al. (2021) argue that the concept of learning to unlearn is key to the
evolution of teacher education, as it encourages the abandonment of pedagogical concepts and
practices that have become obsolete. This process involves not only recognizing the limitations of
traditional methods but also opening up to new perspectives and innovative approaches.

Finally, Souza et al. (2021) note that the concept of unlearning has gained significance in the
educational field as a strategy that promotes critical reflection and the transformation of previous
knowledge to enable meaningful learning. In this way, a collaborative methodology is proposed to
improve teaching and learning, with unlearning positioned as a fundamental process in teachers’
professional development. In this context, the present study aims to examine the role of Lesson
Study as a training strategy for improving teaching practice, identifying the benefits, challenges, and
necessary conditions for its effective implementation in various educational contexts.

Methodology

The main objective of this research was to conduct a documentary review to explore the practices
associated with Lesson Study. This process enabled a deep understanding of this educational
methodology through the search for relevant information and a detailed analysis of the findings.
Additionally, the study aimed to identify the advantages and disadvantages of implementing

this methodology in educational settings, as well as possible recommendations for its effective
application. The results provided a broad perspective on the effectiveness of this methodology in
improving the teaching-learning process.

2.1. Type of Research

The research adopted a descriptive, qualitative approach, involving a systematic review of
existing literature on Lesson Study. Rather than generating new data or experimental results, it
synthesized and analyzed the accumulated knowledge in this field, identifying trends, approaches,
and prevailing practices. This approach enabled the identification of best practices and areas for
improvement in implementation, while also contributing to the theoretical development of this
educational methodology. Furthermore, the study aimed to establish connections among different
studies to offer a more comprehensive and coherent view of the topic.

This research was conducted following the PRISMA guidelines (Preferred Reporting Items for
Systematic Reviews and Meta-Analyses). The choice of these guidelines was justified by their
ability to ensure the rigor and precision of the study. PRISMA provides a standardized framework
that allows researchers to clearly and transparently structure the systematic review process,
ensuring that every stage—from the formulation of the research question to the presentation of
results—is thoroughly documented.

Inclusion criteria were established to select peer-reviewed scientific articles published within the
last five years (from 2019 to 2023), with the goal of ensuring the relevance and currency of the data
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analyzed. Original articles in both Spanish and English were included, sourced from databases such
as Scielo, Scopus, Redalyc, and the Google Scholar search engine.

The search strategy employed logical Boolean operators (AND, OR, NOT) to optimize results and
cover as much relevant information as possible. The keywords used were Lesson Study, teacher
training, professional development, and educational improvement, ensuring adequate coverage of
the key aspects of the topic under study.

The study focused on primary sources, meaning original and direct data related to the research
topic. Priority was given to open-access articles to include recent and relevant research. These
primary sources included empirical studies that collected original data through surveys, interviews,
and case studies that explored the implementation of the Lesson Study methodology and its
impact on teacher training and professional development. Additionally, qualitative studies were
analyzed to gain a deeper understanding of teachers’ experiences in Lesson Study processes
through interviews and focus groups, aiming to assess the effectiveness of this training strategy.

Finally, case studies provided insight into specific contexts where Lesson Study was implemented,
analyzing challenges and successes, which proved valuable in drawing lessons applicable to other
educational institutions.

Regarding the exclusion criteria, secondary sources such as blogs, videos, theses, gray literature,
and reports were excluded to maintain the academic and scientific quality of the study. Articles
published before 2019 were also excluded to ensure the information was up to date.

After applying the PRISMA method to search for studies, the following results were obtained:

+ Google Scholar: 240 results
Scielo: 30 results

+ Redalyc: 78 results

+ Scopus: 10 results

An advanced search was then conducted in each database, consolidating:

4 articles from Google Scholar
« 1 from Scielo
+ 3 from Redalyc

2 from Scopus

In total, 10 reports were rigorously evaluated to determine their validity, as detailed below.
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Figure 1
PRISMA Analysis of the Investigated Databases
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2.2 Study Phases
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The study will be divided into several phases in order to ensure a systematic and comprehensive

process:
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2.2.1 Planning and Definition of Inclusion Criteria

A meticulous planning phase will be conducted, which will include defining the inclusion criteria
to filter relevant information. These criteria will be designed to ensure the selection of pertinent
documents that specifically address Lesson Study.

2.2.2 Inclusion and Exclusion Criteria

As shown in Table 1, the inclusion and exclusion criteria are as follows, and these helped filter the
amount of information according to the necessary specifications.

Table 1

Selection Criteria

Criterios de Inclusién

Criterios de Exclusion

Relevancia tematica: Los documentos deben abordar
especificamente la Lesson Study y sus practicas.

Actualidad: Los documentos deben haber sido publi-
cados en los Ultimos afios (2019 -2024) garantizar la
relevancia y vigencia de la informacién.

Enfoque educativo: Los documentos deben centrarse en
el ambito educativo y su aplicacién practica.

Idioma: Se consideraron documentos en espafiol e inglés,
con el objetivo de ampliar el alcance de la revisiony

Literatura gris: Se excluyeron documentos que no
estuvieran publicados en revistas indexadas o fuentes
académicas reconocidas.

Documentos no pertinentes: Se excluyeron aquellos doc-
umentos que no estuvieran directamente con la Lesson
Study o que trataran sobre temas ajenos.

Articulos menores al 2019: A menos que fueran consid-
erados textos canon en el tema de la Lesson Study.

Idioma: No se consideraron documentos que estén en
otros idiomas fuera del espafiol e inglés,

abarcar una mayor diversidad de fuentes.

Participantes: Se incluyeron documentos que abordaran
experiencias y perspectivas de docentes y estudiantes
como actores clave en el contexto de la Lesson Study.

Note: Own elaboration.

To evaluate the quality of the selected articles, several rigorous methods were applied. First, a
methodological quality assessment was conducted, reviewing the internal and external validity
of the studies, the coherence of the objectives, and the clarity of the methods used. Additionally,
a critical appraisal was performed using checklists such as the CASP (Critical Appraisal Skills
Programme) for both qualitative and quantitative studies, which helped identify potential biases,
weaknesses in study design, and the robustness of the results. Finally, the indexing of sources in
recognized academic databases such as Scopus and Web of Science was verified to ensure that
the selected studies had a relevant impact in the academic field.

Results

Table 2 presents the results obtained from the information search in different databases, applying
the previously established inclusion and exclusion criteria.
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Table 2

Results

Categoria

Resultados

Analisis

Mejorar la practica
docente

Dificultades a lo largo
de la vida para la practi-
ca docente

Educacién continua y
formacion

El Aprendizaje docente

De acuerdo a Yusella et al. (2023) permite

a los docentes observar, analizar y refinar
sus estrategias de ensefianza en un entorno
colaborativo, utilizando datos concretos del
aprendizaje de los estudiantes.

- Fomenta el intercambio de conocimientos
y experiencias entre docentes, creando

una comunidad de aprendizaje profesional
(Simon et al., 2018).

- Los docentes enfrentan diversos desafios
en su vida profesional, como la falta de
recursos, el aumento de la carga de trabajo,
las demandas cambiantes de los estudi-
antes y la sociedad, y la necesidad de actu-
alizacion constante (Gomez, 2022).

- Estas dificultades pueden afectar nega-
tivamente la motivacion, el bienestary la
eficacia docente (Fernandez, 2021); (Lewis
et al., 2006) .

- La educacion continua y la formacion son
esenciales para que los docentes se man-
tengan actualizados y adapten sus practi-
cas a las necesidades cambiantes de los
estudiantes y la sociedad (Rubio, 2023).

- Existen diversas modalidades de edu-
cacion continua y formacién, como cursos,
talleres, seminarios, programas en linea y
comunidades de aprendizaje profesional
(Corica et al., 2023).

- La participacién en actividades de edu-
cacion continua y formacidn puede tener un
impacto positivo en la practica docente y el
aprendizaje de los estudiantes.

- El aprendizaje es un proceso complejo y
multifacético que involucra cambios du-
raderos en el conocimiento, las habilidades,
las actitudes y los comportamientos de los
individuos (Usieva, 2022).

- El aprendizaje ocurre en diversos contex-
tos, tanto formales como informales, y a lo

largo de toda la vida (Marhayani et al.,2022).

- Existen diferentes teorias del aprendizaje
que explican como aprenden los individuos
(Estrella & Olfos, 2023) (Robles & Gomez,
2020).

- La implementacion exitosa de Lesson
Study requiere un compromiso sostenido
por parte de los docentes, la administracion
escolar y las autoridades educativas.

- Es fundamental contar con recursos y
tiempo adecuados para la planificacion,
observacién y anadlisis de las lecciones.

- Se requiere una cultura escolar que valore
la colaboracion, la reflexién y la mejora
continua.

- Es necesario brindar a los docentes el
apoyo y los recursos necesarios para afron-
tar estos desafios.

- Se deben implementar politicas y pro-
gramas que promuevan el bienestar docente
y la formacién continua.

- Es fundamental fomentar una cultura
escolar positiva y colaborativa que valore el
trabajo docente.

- Es necesario que las instituciones educa-
tivas y las autoridades educativas brinden
oportunidades de educacién continua 'y
formacién de alta calidad a los docentes.

- Los docentes deben ser incentivados a
participar en actividades de educacion con-
tinua y formacién.

- Se deben reconocer y valorar los logros
de los docentes en materia de educacion
continua y formacion.

- La comprension del aprendizaje es funda-
mental para disefiar y implementar practi-
cas docentes efectivas.

- Los docentes deben conocer las diferentes
teorias del aprendizaje y como aplicarlas en
su practica.

- Es importante crear entornos de apren-
dizaje que fomenten el aprendizaje activo,
colaborativo y significativo.

Note: Own elaboration.
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Figure 1
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Note: Own elaboration, 2024.

The Lesson Study methodology has gained attention in recent years as an innovative strategy for
teacher improvement. It is a collaborative cycle that allows teachers to plan, implement, observe,
and reflect on their teaching practices. This research-based and collaborative approach has proven
to be beneficial in enhancing teaching and learning. Therefore, the discussion in this study has been
structured into categories.

3.1 Improving Teaching Practice

Lesson Study is a professional development methodology that has been shown to be effective in
improving pedagogical practice and student learning outcomes in various educational contexts
(Simon et al., 2018). This aligns with findings from Yusella et al. (2023), who support this claim by
reporting significant progress in elementary students’ writing skills following its implementation.
Specifically, there was a 3.11% increase in written expression abilities and a notable 21.43%
increase in the proper use of capitalization and punctuation. These results demonstrate that
Lesson Study not only fosters tangible improvements in student skills but also creates a
collaborative environment where teachers can refine their pedagogical practices.

Hervas (2023) has confirmed these findings, emphasizing that Lesson Study fosters the
development of critical thinking, problem-solving, and teamwork skills in both students and
teachers. Additionally, this methodology has contributed to the creation of professional learning
communities, which in turn strengthen instructional leadership and a culture of continuous
improvement in educational institutions.
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3.2 Lifelong Challenges in Teaching Practice

Throughout their careers, teachers face various challenges that can hinder their professional
growth. However, implementing Lesson Study offers a pathway to address these difficulties
collaboratively and reflectively. Soto Gémez (2022) notes that it encourages greater openness and
flexibility in teaching practices, which enriches the diversity of educational approaches. Moreover,
the collaboration promoted by Lesson Study can help overcome barriers such as the limited
connection between theory and practice in initial teacher training.

Lesson Study has proven to be an effective tool for addressing the challenges teachers encounter
during their careers and for promoting their professional development. As Gémez (2022) points
out, it fosters openness and flexibility in pedagogical practices, enhancing the diversity of teaching
approaches—especially important as teachers often struggle to connect theory to practice,
particularly during early training.

Other studies support these findings. For example, Fernandez (2021) highlights that Lesson Study
facilitates teacher collaboration, enabling them to overcome individual obstacles and develop

a sense of community and shared responsibility. Similarly, Lewis et al. (2006) report that the
methodology encourages critical reflection on practice, contributing to the continuous improvement
of pedagogical skills.

3.3 Continuing Education and Training

Lesson Study not only benefits teachers in their initial training but also offers opportunities for
ongoing professional development. Rubio (2023) states that it contributes to professional growth
through collaboration among participants, suggesting its value as a tool in continuing education
programs for teachers. Furthermore, Corica et al. (2023) highlight that it has been effective

in teacher development across various domains, including moral education. These findings
underscore the versatility of Lesson Study as a professional learning strategy that can be adapted
to different contexts and educational needs.

3.4 Teacher Learning

Lesson Study impacts not only teaching practice but also student learning processes. Yusella et
al. (2023) show that its implementation led to significant improvements in elementary students’
writing skills. This suggests that teacher collaboration and the reflective focus promoted by the
methodology can lead to more effective and meaningful student learning.

Collaboration among teachers is key to this process. It can play a central role in shaping
educational practices, particularly by becoming a mechanism for teacher learning and continuous
professional development, embedded in the daily activities of schools. Collaboration can thus be a
key driver in defining educational practice (Estrella & Olfos, 2023).
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Additionally, student motivation and academic performance are often negatively affected by
inefficient teaching practices. The creation of collaborative structures in schools is a useful
instructional and training resource. Student engagement in learning activities can have a positive
impact on their perception of participation opportunities (Robles & Gémez, 2020).

Lesson Study also emerges as an invaluable tool for enhancing teaching practices and promoting
continuous professional development. Usieva (2022) emphasizes that it fosters collaboration and
professional growth among teachers, allowing them to improve their teaching through feedback
and peer observation. Moreover, Marhayani et al. (2022) highlight that Lesson Study not only
affects pedagogical practice but also promotes a collaborative and enriching learning environment.

Conclusions

Throughout this research, it has been confirmed that this methodology significantly enhances
teachers’ pedagogical competencies, establishing itself as a key mechanism for their ongoing
professional development. One of the main benefits identified is the promotion of a culture of
critical reflection among educators, enabling them to engage in a systematic cycle that includes
the planning, observation, and detailed analysis of lessons. This deep reflection process not only
facilitates the improvement of teaching skills but also promotes constant self-assessment, creating
an environment that drives the continuous improvement of educational practices.

Teachers’ ability to adapt to changing demands and the evolving needs of students is a crucial
aspect that is strengthened through Lesson Study. In this sense, identifying the necessary
conditions for its effective implementation in various educational contexts is linked to the creation
of a school environment that promotes lifelong learning and supports teachers’ professional
growth. This requires adequate structural and organizational conditions that naturally and
effectively integrate the Lesson Study cycle into the daily classroom routine.

Furthermore, collaboration among teachers provides a valuable space for sharing experiences,
knowledge, and instructional approaches, thereby enriching the educational process. This
collaborative work not only facilitates the exchange of ideas and the co-creation of innovative
solutions to pedagogical challenges but also strengthens the sense of professional community. In
this way, teachers become researchers of their own practice, reflecting and adjusting their methods
based on the observations and analyses of their peers.

One of the most notable benefits of Lesson Study is its capacity to improve students’ academic
performance, as the lessons designed within this process are carefully planned and adjusted
through collaborative observations and discussions. This enables teachers to more effectively
identify and meet the individual needs of their students, promoting more personalized and
meaningful learning. It has been observed that students in classrooms where Lesson Study

is implemented show greater engagement and motivation, indicating the effectiveness of this
methodology.

Additionally, Lesson Study contributes to the holistic development of students, a key aspect of
21st-century education. As teachers adjust their instructional strategies based on observations,
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learning becomes more dynamic and relevant. This not only enhances academic skills but also
develops critical competencies such as critical thinking, problem-solving, and creativity, which are
essential for facing future challenges.

To ensure the effective implementation of this methodology across different educational contexts,
it is essential to create a school culture that values collaboration and continuous learning. This
culture should be driven by school leadership and supported by educational institutions, providing
the necessary resources, time, and space for teachers to carry out Lesson Study cycles effectively.
It is also fundamental that schools and school districts foster an environment in which teachers
feel supported and valued in their professional development.

The impact of Lesson Study goes beyond the immediate classroom, as successful practices and
lessons learned tend to spread within the educational community, generating a multiplier effect
that benefits other teachers and students beyond the team directly involved. The research offers
practical recommendations for implementing this methodology in real educational settings,
emphasizing the need for institutions to create the conditions required for its sustainability.

This includes strong organizational support, training opportunities for teachers, and a continued
commitment to educational improvement.

Finally, to enhance the implementation of the Lesson Study methodology in diverse educational
contexts—such as rural areas—collaborative networks could be established among teachers

from different schools to share resources and experiences, facilitating access to continuous
professional development. In urban areas, it is recommended to use digital platforms to share
lessons and observations among educators, promoting a collaborative learning culture. For under-
resourced schools, forming partnerships with local universities could be beneficial, providing
support in lesson planning and the development of innovative pedagogical strategies. In schools
with diverse student profiles, it is suggested to adapt lessons to the specific needs of each group,
fostering inclusion and personalized learning.
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